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1.  Background 
 
Hermitage Park Primary School was inspected in January 2005 as part of a national 
sample of primary education.  The inspection covered key aspects of the work of the 
school at all stages.  It evaluated pupils’ achievements, the effectiveness of the school, 
the environment for learning, the school’s processes for self-evaluation and capacity for 
improvement.  There was a particular focus on attainment in English language and 
mathematics. 
 
HM Inspectors examined pupils’ work and interviewed groups of pupils, including the 
pupil council, and staff.  Members of the inspection team also met representatives of 
the School Association, and a group of parents.  There was no School Board.  At the 
time of the inspection, one of the school’s two depute headteachers was on leave due to 
illness. 
 
The school serves an area in the north east of Edinburgh.  At the time of the inspection 
the roll was 379, including 56 children in the nursery class.  The proportion of pupils 
who were entitled to free school meals was in line with the national average.  Pupils’ 
attendance was also in line with the national average.   
 
An integrated inspection of pre-school provision was carried out at the same time by 
HMIE and the Care Commission and is the subject of a separate report. 
 
 
2.  Key strengths 
 

 
HM Inspectors identified the following key strengths. 
 
• A strong sense of school community and the pastoral care of pupils. 
 
• Teamwork across the school, led and supported by the headteacher and 

senior management team. 
 
• Partnership with parents, including the committed support of the School 

Association. 
 
• The school’s commitment to improving, and making best use of, existing 

accommodation to enhance pupils’ learning. 
 

 
 
3.  What are the views of parents and carers, pupils and staff? 
 
HM Inspectors analysed responses to questionnaires issued to a sample of parents, P4 
to P7 pupils, and to all staff.  Information about the responses to the questionnaires 
appears in Appendix 2. 
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Almost all parents and carers were very positive about all aspects of the work of the 
school.  They thought the school had a good reputation in the local community, that 
staff showed concern for the care and welfare of children, and that the school was well 
led.  Parents felt appropriately consulted and that the senior management team 
addressed any issues that were raised.  Almost all pupils enjoyed being at school.  They 
reported that teachers explained things clearly and that they felt safe and well looked 
after.  Staff were very positive.  They thought there was effective communication 
amongst staff and that they dealt effectively with any instances of bullying amongst 
pupils. 
 
 
4.  How good are learning, teaching and achievement? 
 
Pupils’ learning experiences and achievements 
 
The quality of the curriculum was good.  Staff carefully monitored pupils’ activities to 
ensure a broad and balanced curriculum.  All pupils had good opportunities to develop 
appropriate skills in information and communications technology (ICT).  Staff actively 
promoted an interest in reading through pupils’ regular and effective use of the school 
library.  Recent improvements to the curriculum in aspects of science and religious and 
moral education had helped to develop progressive learning opportunities for pupils in 
these areas.  Effective input from a range of visiting teachers and instructors helped to 
enhance pupils’ learning experiences.  Pupils at P7 were learning French, and those at 
P6 had started to learn Spanish.  Opportunities for pupils to apply skills developed in 
aspects of English language and mathematics in other curriculum areas required to be 
developed.  Overall, the quality of teaching was good.  Teachers’ explanations were 
clear and helpful.  Most teachers used an appropriate range of approaches in their 
teaching.  Visiting teachers in music and physical education actively engaged pupils in 
their learning.  In best practice in mathematics, teachers encouraged pupils to reflect on 
how they had come to a solution.  They also carefully sequenced teaching points to 
assist pupils to develop their understanding.  However, teachers did not consistently 
share the purpose of activities with pupils nor did they always make effective use of 
discussion to check and extend pupils’ understanding.  Teachers did not make 
sufficiently effective use of information gained from assessment activities to ensure that 
pupils made appropriate progress. 
 
The quality of the learning opportunities provided for pupils was good.  Almost all 
pupils were very attentive to adults and concentrated well on tasks for long periods.  
They presented their work carefully and accurately.  When they were actively engaged 
in their learning, such as in ICT, pupils were very responsive and motivated.  In these 
and other instances, pupils were keen to take on responsibility for their learning.  
Overall, however, pupils had insufficient opportunities to influence and develop their 
learning.  Pupils at P7 were able to use computers to prepare a presentation that 
included both text and images.  At P5, pupils responded enthusiastically to learning 
poems in the Scots’ language.  In a few classes, pupils were beginning to use a ‘traffic 
light’ system which helped them reflect on and evaluate their understanding.  This good 
practice was not sufficiently well developed throughout the school.  Pupils did not have 
consistent opportunities to work together in their learning.  Overall, pupils’ awareness 
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of their own progress in English language and mathematics needed further 
development. 
 
Pupils were making good progress in developing confidence and self-esteem.  They 
were very proud of the school and their place in it.  Increasingly, pupils were being 
encouraged to contribute to the life of the school.  Senior pupils responded well to 
opportunities to take on responsibilities, including supporting younger pupils settling 
into school life.  Through participation in the pupil council, pupils played an important 
part in the life of the school, including explaining to members of the School 
Association the development and lay-out of the new library.  Pupils were very positive 
about the broad and varied programme of after-school activities available to them.  
Members of the choir represented the school well at a variety of events.  Involvement in 
the school wind band encouraged pupils to perform in front of an audience.  They did 
this confidently and well.  Pupils participated generously in charitable fund-raising 
campaigns and, in so doing, were learning of challenges faced by others.  Pupils were 
beginning to develop important skills through participation in enterprise education.  
Increasingly, they were developing a good understanding of how to keep themselves 
safe and healthy.   
 
English language 
 
In English language, the overall quality of attainment was good.  In recent years, 
standards of attainment, especially in reading, had been consistently high.  Most pupils 
were achieving appropriate national levels of attainment in reading and writing.  In 
reading, a significant number of pupils achieved these levels earlier than expected.  
Information on the progress of pupils in listening and talking was not formally recorded 
and used to inform their progress.  Across the stages, most pupils listened attentively.  
Almost all responded very well to teachers’ instructions and explanations.  A few found 
difficulty in taking a turn within a group discussion.  At all stages, pupils were 
developing a keen interest in books.  Most pupils read fluently and displayed a good 
understanding of what they read.  Those who required further support in their reading 
development had been identified and were making appropriate progress.  Most pupils 
were able to write at length and presented their work neatly.  However, a minority of 
pupils were not able to plan their writing effectively.  They needed further support to 
write for a sufficiently broad range of purposes and audiences.  A few lower attaining 
pupils at most stages had not made consistently good progress in writing.  Pupils were 
not always able to transfer skills developed in punctuation exercises into their everyday 
reading and writing.   
 
Mathematics 
 
The overall quality of attainment in mathematics was good.  Standards of attainment 
had been consistently good in recent years.  At P1 and P2,  pupils were making very 
good progress in their understanding of number.  From P3 to P7, most pupils were 
achieving appropriate national levels of attainment in key aspects of mathematics.  A 
significant number of pupils achieved these levels earlier than might normally be 
expected.  Overall, those who required further support in their learning were making 
good progress.  A few required additional support.  At all stages, pupils confidently 
undertook written calculations in number, money and measurement.  Most pupils at P7 
had a good grasp of fractions and percentages.  Across the school, most pupils were 
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making good progress in mental calculation.  A few could not carry out appropriate 
mental calculations quickly and accurately.  Most pupils had a sound understanding of 
two- and three-dimensional shapes.  A few pupils at P7 displayed some weakness in 
their understanding of aspects of position and movement, and information handling.  
Pupils’ skills in using computers to organise and display information required further 
development.  These skills should be developed and applied across a rage of curriculum 
areas.  Most pupils made good use of appropriate strategies in problem-solving and 
enquiry.   
 
 
5.  How well are pupils supported? 
 
The school had very effective arrangements for ensuring the care and welfare of pupils.  
The senior management team placed a strong and effective emphasis on supporting 
pupils, including for example, helping them to manage their behaviour.  Pupils 
responded well and showed a high level of concern for one another.  Staff were aware 
of child protection procedures and what was required to ensure pupils’ safety.  They 
effectively implemented these and the school’s anti-bullying approaches.  Pupils were 
confident that staff would deal promptly with any concerns they had.   

 
Overall, class teachers, supported by classroom assistants, gave effective assistance to 
groups of pupils and individuals.  However, in aspects of English language in particular, 
learning was not consistently well matched to pupils’ individual aptitudes and abilities.  
Classroom assistants were effectively deployed to support pupils, for example, in their use 
of the library and in the development of skills in ICT.  The support for learning teacher 
provided well planned and useful help to groups of pupils with additional learning needs.  
This included involvement with pupils at P1 and P2 who had been identified as requiring 
extra support in literacy.  Staff had prepared useful individualised educational programmes 
for pupils requiring additional help in their learning.  Short term learning targets, however, 
were not always sufficiently well structured to allow staff to monitor pupils’ progress 
carefully.  The school had effective procedures to support pupils entering P1 and those 
transferring to secondary school.  Well established links with a range of agencies provided 
further support for pupils, as appropriate.   
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6. How good is the environment for learning? 
  

Aspect Comment 
 
Quality of 
accommodation 
and facilities 
 

 
The quality of the accommodation was good.  The school 
was bright, attractive and provided a welcoming learning 
environment.  The headteacher was committed to 
developing further the quality of the accommodation in 
order to improve the quality of learning for pupils.  Recent 
improvements included the addition of a computer suite and 
the development of a spacious, attractive library.  Staff and 
pupils made very good use of these facilities.  Access to the 
school for those with physical disability had also been 
significantly upgraded.  However, pupils’ toilets required 
further improvement including some redecoration.  Plans 
were in place to upgrade the gym hall.  Pupils enjoyed 
access to a good range of outdoor play equipment.  Security 
arrangements were appropriate. 
 

 
Climate and 
relationships, 
expectations 
and promoting 
achievement 
and equality 

 

 
The school had a very positive climate and there were very 
good relationships between staff and pupils.  Pupils in 
almost all classes were well behaved and courteous.  Led by 
senior managers, staff worked very well together as a team.  
Staff and pupil morale was very high.  All members of the 
school community were committed to implementing the 
school motto of ‘be fair, be kind’.  Staff used a range of 
certificates and awards to recognise and celebrate pupils’ 
achievements.  They had high expectations of pupils’ 
behaviour but did not always have high enough expectations 
of what pupils could achieve as learners.  The school 
chaplain was a regular visitor to the school and assisted in 
providing pupils with opportunities for appropriate religious 
observance.  Pupils had opportunities to visit a range of 
churches and places of worship to introduce them to 
different religious traditions.  A staff working group was 
reviewing policy and practice for race equality.   
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Aspect Comment 
 
Partnership 
with parents 
and the 
community 

 

 
The school’s partnerships with parents and the local 
community were very good.  Links with the School 
Association were very well developed.  The School 
Association had provided generous assistance in supporting 
recent improvements to the library and computer suite.  
Members of the community were regular and supportive 
visitors to the school.  The school had good links with other 
local schools.  Benefits from these included staff from Leith 
Academy supporting P7 pupils in both drama and science 
activities.  Staff made very good use of local sports facilities 
to enhance pupils’ experiences.  Regular newsletters helped 
keep parents effectively informed of the work of the school.  
Parents of P1 pupils benefited from workshops to help them 
understand what and how their children learned in class.  
There was scope to improve the quality of information 
provided for parents on what and how pupils learned at 
other stages of the school.   
 

 
 
7.  Improving the school 
 
Appendix 1 provides HM Inspectors’ overall evaluation of the work of the school. 
 
Hermitage Park Primary School provided a good quality education for its pupils.  Staff 
had created a caring, inclusive environment in which pupils felt welcomed, safe and 
happy.  Most pupils were attaining well in English language and mathematics and, at all 
stages, standards in reading were high.  Pupils responded well to opportunities to 
achieve in a range of areas, including in ICT.  The key priority for the senior 
management team and staff was to improve approaches to learning and engage pupils 
more fully in the learning process.  The headteacher was highly respected by staff, 
pupils and parents.  She provided good, strong and purposeful leadership.  Her vision 
for the school, and its future development, was clear and shared with the whole school 
community.  In partnership with the education authority, the headteacher had ensured 
significant improvements to the school’s accommodation.  She worked closely and 
effectively with the senior management team to support pupils and staff.  The depute 
headteacher with responsibility for the early years offered valued support to relevant 
staff and contributed effectively to the implementation of the school’s priorities for 
improvement.  The school was now well placed, with the support of the education 
authority, to improve upon the good standards it had achieved. 
 
The school’s arrangements for evaluating its work were good overall.  Staff had 
conducted an audit of the school’s current approaches to education for citizenship.  
Plans were in place to take this forward as part of the improvement plan.  Supported by 
the depute headteachers, the headteacher regularly monitored teachers’ forward plans 
and met with staff individually to discuss the progress of planned work.  The senior 
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management team reviewed the quality of pupils’ written work, and, on a planned 
basis, visited classrooms to monitor formally the quality of pupils’ experiences.  
Overall, however, arrangements for evaluating the work of the school did not yet focus 
sufficiently on ensuring improvement in important aspects of learning and teaching. 
 
Main points for action 
 
The school and education authority should take action to improve aspects of 
learning and teaching.  In doing so they should take account of the need to: 
 
• develop pupils’ responsibility for their own learning and encourage them to 

apply skills developed in English language and mathematics across a range of 
curriculum areas; 

 
• ensure that learning and teaching builds clearly and progressively on what 

pupils have learned and understood; and 
 
• further develop approaches to self-evaluation to help ensure improvement to 

aspects of attainment and the quality of pupils’ learning experiences. 
 

 
What happens next? 

 
The school and the education authority have been asked to prepare an action plan 
indicating how they will address the main findings of the report, and to share that plan 
with parents and carers.  Within two years of the publication of this report parents and 
carers will be informed about the progress made by the school.   
 
 
 
Peter McNaughton 
HM Inspector 
 
3 May 2005 
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Appendix 1 Indicators of quality 
 

We judged the following to be very good 
 
• Pastoral care 
• Climate and relationships 
• Equality and fairness 
• Partnership with parents and the community 
 
We judged the following to be good 
 
• Structure of the curriculum 
• The teaching process 
• Pupils’ learning experiences 
• Pupils’ attainment in English language 
• Pupils’ attainment in mathematics 
• Meeting pupils’ needs 
• Accommodation and facilities 
• Expectations and promoting achievement 
• Leadership 
• Self-evaluation 
 
We judged the following to be fair 
 
• No aspects were found to be in this category 
 
We judged the following to be unsatisfactory 
 
• No aspects were found to be in this category 
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Appendix 2  Summary of questionnaire responses 
 
Important features of responses from the various groups which received questionnaires 
are listed below.   
 
What pleased parents and carers 
most 

What parents and carers would like 
to see improved 

 
• Their child enjoyed being at 

school. 
• Staff showed concern for the 

care and welfare of children. 
• There was mutual respect 

between teachers and pupils. 
• The school was well led. 
 

 
• Parents and carers had no 

significant concerns. 
 

What pleased pupils most What pupils would like to see 
improved 

 
• They enjoyed being at school. 
• Teachers explained things 

clearly. 
• They got on well with other 

pupils. 
• The school helped them to keep 

safe and healthy. 
 

 
• Pupils had no significant concerns. 
 

What pleased staff most What staff would like to see 
improved 

 
• Teachers set high standards for 

pupils’ attainment. 
• Senior managers operated 

effectively as a team. 
• There was mutual respect 

between staff and pupils. 
• The school was well led. 
 

 
• Staff had no significant concerns. 
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How can you contact us? 
 
If you would like an additional copy of this report 
 
Copies of this report have been sent to the headteacher and school staff, the Director of 
Education, local councillors and appropriate Members of the Scottish Parliament.  
Subject to availability, further copies may be obtained free of charge from 
HM Inspectorate of Education, T1 Spur, Saughton House, Broomhouse Drive, 
Edinburgh, EH11 3XD or by telephoning 0131 244 8076.  Copies are also available on 
our website www.hmie.gov.uk. 
 
If you wish to comment about primary inspections 
 
Should you wish to comment on any aspect of primary inspections, you should write in 
the first instance to Frank Crawford, HMCI, at HM Inspectorate of Education, Europa 
Building, 450 Argyle Street, Glasgow G2 8LG. 
 
Our complaints procedure 
 
If you have a concern about this report, you should write in the first instance to Hazel 
Dewart, Business Management Unit, HM Inspectorate of Education, Denholm House, 
Almondvale, Business Park, Almondvale Way, Livingston EH54 6GA.  A copy of our 
complaints procedure is available from this office or by telephoning 01506 600 258 or 
from our website at www.hmie.gov.uk. 
 
If you are not satisfied with the action we have taken at the end of our complaints 
procedure, you can raise your complaint with the Scottish Public Services Ombudsman.  
The Scottish Public Services Ombudsman is fully independent and has powers to 
investigate complaints about Government departments and agencies.  You should 
write to The Scottish Public Services Ombudsman, 4-6 Melville Street,  
Edinburgh EH3 7NS.  You can also telephone 0870 011 5378 or e-mail 
enquiries@scottishombudsman.org.uk.  More information about the Ombudsman’s 
office can be obtained from the website: www.scottishombudsman.org.uk 
 
Crown Copyright 2005 
 
HM Inspectorate of Education 
 
This report may be reproduced in whole or in part, except for commercial purposes or 
in connection with a prospectus or advertisement, provided that the source and date 
thereof are stated. 

 


